This paper deals with deep and surface structure differences and their implication for language teachers. Examples of similar surface structures and dissimilar underlying structures often presented to students of English for pattern drill are pointed out (eg., the ir in it's easy to speak English: "It's difficult for us," and it's hot outside: reflects respectively, extraposition, pronominalization, and association with the weather). English as a second language materials are oriented almost invariably toward imparting as a final goal the ability of the student to give phonological shape to surface structures. The author considers mastery of deep structure principles as important, if not more so, since it is these which govern semantic interpretation.
Because control by the student over deep 'structure, differences will not take place unless he is aware of them, one of the alms of language pedagogy must be to bring about that awareness. Drills designed to strengthen this unconscious perception will serve also to measure the extent to which English grammar has been internalized. The author suggests that "restatement" and "transformation" type drills provide the most obvious framework for such practice, and that contrasts of this or any other kind must not be attempted unless the paired structures have already been separately as "It's easy to speak English" and "It's difficult for us," in which "it" reflects extraposition and pronominalization, respectively, but also "It's hot outside" displaying still another "it," that associated with the weather. Following mass presentation, all of these fo'rms are put through the ubiquitous mammoth substitution drill, in which strings like "easy for you to learn
English a year ago" find themselves in the strange company of such items as "warm" and "snowing," only because, presumably, they all occur after that little two-letter word "it."
The above sample is no isolated occurrence; more often than not, the overriding consideration in the construction of ESL classroom drills is that they focus upon strings which look alike, or in other words, which display surface similarity.
Confronted by masses of often unrelated data, the average student, like the small child, will probably be able over a long enough period of time to extract from this data and internalize the rules of the language he is studying. But this is doing it in a way which is not only hard but also costly and time-consuming. ESL materials are oriented almost invariably toward imparting as a final goal the ability of the student to give phonological shape to surface structures. Yet, mastery of deep structure principles is just as important, if not more so, since it is these which govern semantic interpretation. It follows, however, that control by the student over deep structure differences will not take place unless he is aware of them. And I believe that one of the aims of language pedagogy must be to bring about that awareness. Realization of this aim will depend ultimately upon the nature and organization of the textual resources employed. In such materials not only must the linguistic facts and their presentation have derived from a thorough understanding of the findings of linguistic research, but also the construction of at least some of the drills which incorporate these facts must reflect to some extent the theory within which the facts were revealed. In other words, some drills must be designed to strengthen unconscious perception by the student of the deep structure principles of English, and of the fact that surface structure alone is not sufficient for semantic interpretation. Such drills, it .can be added, will serve also to measure not the student's memory capacity but the extent to which English grammar has been internal- The drill label in these particular exathpleswhether it be transformation, restatement, structural replacement, etc.is not so important. The principle involved is one in which the student responds in such a way as to verify the extent to which perception of an aspect of English deep structure has taken hold.
In the remainder of this paper I shall enumerate some deep structure contrasts which are either obliterated or obfuscated in surface structure, and which are highly amenable to implementation in drill construction for purposes of second language acquisition.
Prepositional phrases of attribution resemble those of description:
(a) It's a matter of importhnce. (b) It's a matter of business.
(a), however, is synonymous with the preposed adjective construction "It's an important miitter," whereas (b) is synonymous with the compound construction "It's a business matter." That the syntactic difference is more obvious in the second pair is due in part to contrasting stress patterns. ... to branch out.
Only the nominals permute with their subjects, of course: Selling is his business, not * branching out is his business.
6. "The shooting of the hunters," by now a part of every linguist's store of examples, represents in its ambiguity a contrast which is a part of everyday speech. Take for instance, (b) The room is too crowded to dance.
"For the people" has been an obligatory deletion in (a), whereas it is optional in (b). (a) He waited for a minute.
(b) He waited for a signal.
Intonation distinguishes them, however, since the sentence-fmal contour will normally descend on "waited" in (a) and on "signal" in (b).
13. A wh-clause embedded as subject sometimes looks like the same clause functioning as sentence adverbial:
(a) Where he comes from is important.
(b) Where he comes from, the family is important.
14. Confusion occasionally arises within embedding itself, i.e. wh-X vs. wh-X-ever: (a) Who he lives with is a secret. (b) Whoever he lives with is a secret agent.
Correspondence across the copula applies to the whole clause in (a) but to only "whoever" in, (b).
15. Noun complements, in addition to example 3 above, can include for+NP to+verb instead of that+S: (a) advice for them to consider 20. Passive transformations focusing on "Suzy" in both They taught Suzy to be a dancer and They thought that Suzy was a dancer will yield, through the regular passive (a) Suzy was taught to be a dancer. and through the second passive (b) Suzy was thought to be a dancer.
21. Surface structure clouds the distinction between verb + complement and permuted indirect object with "for":
(a) 'We found him a nuisance.
(b) We found him a job. 27. 11-number of different "so"s in the mguage is at least four, but the subordinator "so" and the sentence connector "so" are deceptively similar:
(a) He's giving me a gift so I'll give him one.
(b) He's giving me a gift, so I'll give him one.
"So" in (a) is of course "so that,"
with "that" being deleted.
28. There are formations in which the only distinction, other than lexical, between verb + particle and verb + preposition is in stress: 
